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Introduction
Many of us learn history as disconnected happenings that occur over the 
course of time. Few students put the pieces together to see the past as a flow 
of related events.

This biography of Alice Paul offers middle- and high-school classes 
one continuous story that encompasses the history of the women’s rights 
movement in the United States. Alice Paul was born in 1885, several decades 
after Lucretia Mott and Elizabeth Cady Stanton began their fight for 
women’s suffrage in Seneca Falls, New York. Their work heavily influenced 
the course Alice would take. She continued their campaigns and pushed 
them forward through the early twentieth century to the ratification of the 
Nineteenth Amendment, which guaranteed women the vote in the U.S., and 
then forward once again to the struggle for equal rights in the last half of the 
twentieth century. 

By reading and studying Alice Paul and the Fight for Women’s Rights 
by Deborah Kops, your students will journey through the story of the 
women’s rights movement and learn about the goals, tactics, opposition, 
disappointments, and hard-won successes from decade to decade. They 
will understand how the movement had to adjust strategies because of 
changes on the world stage—from two world wars to U.S. elections and 
changing political power structures—and how information and news was 
communicated in the years before radio, television, and Internet. They will 
learn about the importance of leadership in moving goals forward and will 
meet a large group of history-makers whose names they probably have never 
heard, realizing the power of each individual in making change. Students will 
learn to recognize the way one event led to another and how one leader laid 
the foundation for the next.

With this guide, you can extend and deepen your students’ experience 
with discussions and activities to enrich their learning. We have arranged the 
guide by broad curriculum areas—language arts, history, women’s studies, 
political science, critical thinking, and more—and included Common Core 
State Standards alignments.

Common Core abbreviations 
used in this guide:

RI—Reading: Informational Text
W—Writing
SL—Speaking & Listening



Before Reading
Introduce a few amazing facts to your class. They all describe our country in 
the early twentieth century.

• Women had no custody rights over their children.
• If a woman married a man who was a citizen of another country, the 

woman lost her U.S. citizenship. 
• Women had no property rights after they married.
• Although several states allowed women to vote, there was no federal law 

enfranchising women. 

It took many women to change things. One of them who played a central 
role over a long period of time was Alice Paul. She dedicated herself to the 
cause of women’s equality, and despite great personal sacrifices and against 
all kinds of opposition she helped to lead the fight and to shape the future, 
usually without acknowledgement.

But there were people who recognized the importance of Alice’s and 
her many colleagues’ work, including a congressman who said: “Your being 
so annoying and persistent and troublesome, and being just like that sand 
that gets into your eyes when the wind blows, is what has put the suffrage 
amendment on the map” (page 126).

Now introduce Alice Paul and the Fight for Women’s Rights to your 
students, letting them know they are about to see just how annoying and 
persistent and troublesome the women activists were!

While Reading
LANGUAGE ARTS: VOCABULARY
Have your students collect words that are new to them as they read Alice 
Paul and the Fight for Women’s Rights. They can create an index card for 
each word. On one side they should copy the sentence in which the new 
word appears in the book. On the back of the card they should define it. 
Below are ten words to get your students started:

Suffragette  Delegation
Feminist  Petition
Enfranchise  Sentinel
Quakers  Ratify
Amendment  Platform
[RI 9-10.4]



LANGUAGE ARTS: READING COMPREHENSION AND 
RETENTION; SOCIAL STUDIES; HISTORY
QUESTIONS OF FACT
These questions give you an opportunity to check in on how well your 
students are following, understanding, and retaining the book. Tell the class 
they should answer these questions with specific examples and information 
from the text. 

1. How did being a Quaker shape Alice’s life?

2. What was the Women’s Social and Political Union (WSPU) in England?  
How did their tactics differ from those of the National American Women’s 
Suffrage Association (NAWSA) in the U.S.? How did their tactics influence 
Alice Paul?

3. Name three occasions when Alice Paul went to jail. Provide details about 
why and where she was incarcerated, how she responded, and when she was 
released.

4. Why did Carrie Chapman Catt verbally assail Alice Paul at the 1913 
NAWSA annual convention in Washington, DC?

5. What was the “Alice Paul Effect”?

6. Trace the changes in what began as the National American Women’s 
Suffrage Association as it splintered off into another organization. Describe 
the differences of opinions and strategies that led to the changes. For example, 
NAWSA wanted to work with individual states to enfranchise women state by 
state. Alice Paul and the Congressional Committee saw an amendment to the 
U.S. Constitution as the best way to achieve voting for women.

7. What was President Woodrow Wilson’s position regarding national suffrage 
rights for women?

8. Who was the first female member of Congress? From what state did she 
come?

9. In many ways, we can think of Alice Paul as a woman of “grand gestures.” 
Describe several that she staged in the course of the struggle for women’s 
suffrage and later for the passage of the Equal Rights Amendment.



10. List some of the reasons many women and women’s organizations were 
opposed to the Equal Rights Amendment from the 1920s through the 1950s.

11. What was the Montevideo Convention? What issues did Alice Paul hope to 
raise there? What treaty was the result? What did it decree?  

12. Who was Betty Friedan? What contribution did she make to the women’s 
rights movement? What was NOW? 
[RI 9-10.1, 2, 5, 6, 8]

LANGUAGE ARTS: CRITICAL THINKING, SPEAKING AND 
LISTENING, RESEARCH; SOCIAL STUDIES: POLITICAL 
SCIENCE, SOCIOLOGY, ETHICS AND VALUES, WOMEN’S 
STUDIES; HISTORY
DISCUSSION QUESTIONS

1. When Alice Paul and three of her colleagues were arrested in 1917 at the 
West Gate of the White House, the judge declared: “You force me to take the 
most drastic means in my power to compel you to obey the law” (page 9). At 
that time, Alice was the head of the National Woman’s Party, but the police 
and the judge thought of her as “the ringleader.” Open a discussion about how 
people with very different points of view can begin to work together for the 
greater good. Use examples from the book and from contemporary news.

2. “In a room about the size of a large closet sat the National Woman’s Party’s 
card index. . . . [The cards] were the heart of the party’s lobbying operation 
in Congress. . . . One card was devoted to each lawmaker’s mom. [Lobbyist 
Maud Younger said:] ‘If we can make of her a strong advocate for suffrage, we 
have the best of chances of winning the son’” (pages 118–119).

There is a line from a poem by William Ross Wallace (1819–1881) about 
the importance of mothers as the shapers of the current and next generations: 

For the hand that rocks the cradle 
Is the hand that rules the world.

Do your students agree or disagree that the influence of mothers is 
powerful in the lives of their children and of future generations? How is 
that power expressed? Discuss the National Woman’s Party’s tactic of using 
mothers to influence congressmen and senators. Is this “fair play”? Then ask 
your students to think about the line in a modern context: the many roles 



mothers play in today’s world—running the home and working in business,  
in politics, in society. Do they believe that “the hand that rocks the cradle” is 
also “the hand that rules the world”? 

3. Historically, states in the West had suffrage amendments in their 
constitutions. Open a discussion about why your students think this was so.  

4. While the Congressional Union was lobbying for passage of the Susan B. 
Anthony Amendment, they needed a tactic to keep the issue before President 
Wilson. How to give the president a constant reminder? Harriot Blatch 
proposed a new tactic: picket the White House! They would be, she said, 
“silent sentinels of liberty” (page 74). Alice Paul knew that the picketers 
would be arrested and sent to jail to endure harsh conditions, but she was a 
believer in “sacrificing for the greater good.” Do your students agree with this 
philosophy? Do they believe Alice was right in subjecting her adherents to such 
perils? Do they think the picketing achieved its goals?

5. The battle cry of the National Woman’s Party was “Absolute Equality.” Were 
they in favor of equality for ALL women or was there a flaw in their position?  
Have students discuss this question.

6. “The time has come to conquer or submit. For us there can be but one 
choice. We have made it” (prologue).

President Woodrow Wilson made this powerful statement when the United 
States entered the Great War. Later, Alice Paul co-opted it for the women’s 
suffrage movement. Hold a class discussion about the different meanings each 
of the speakers built into this statement. Do your students have an opinion 
about who made better use of it?  

7. It might be a surprise to your students, but many women were opposed 
to the Equal Rights Amendment. Discuss why and whether they think the 
outcomes that the women feared were real or imagined.

8. Do women have equal status with men now? Based on news reports, 
research, and interviews with adults they know, engage your students in a 
discussion of how things stand for women today.
[RI 9-10.1, 2, 3, 6, 8; SL 9-10.1, 2, 3, 4]



After Reading
HISTORY; LANGUAGE ARTS: CRITICAL THINKING, RESEARCH
ACTIVITIES

1. Each student should create a double timeline, with key events in Alice 
Paul’s life and her campaigns for women’s suffrage and women’s rights on 
the left side and world events along with important moments in literature, 
art, and music on the right side. The timeline can also be displayed 
horizontally. Students should have at least ten dates on each side.

Below is a sample vertical double timeline: 

EVENTS OF THE WOMEN’S MOVEMENT                                                                          

                                         CONCURRING WORLD EVENTS                                

February 15, 1820: Susan B. Anthony is born

   1837: Victoria becomes queen of Great Britain

July 1848: First women’s rights convention held in Seneca Falls, New York

   1857: Dickens publishes A Tale of Two Cities

   1861–1865: American Civil War

January 11, 1885: Alice Paul is born 

   1914–1918: World War I

August 18, 1920: 19th Amendment is ratified

June 1923: Alice Paul proposes the Equal Rights Amendment

   1929: Stock market crashes

   November 22, 1963: JFK is assassinated

June 1966: National Organization for Women forms

                                                                                                                                                  

[RI 9-10.1, 2; W 9-10.2, 4, 9]



 

LANGUAGE ARTS: READING FOR DETAILS, MAKING 
INFERENCES; SOCIAL STUDIES: 
CHARACTER EDUCATION, VALUES, LEADERSHIP

1. Each student should create a chart that describes aspects of Alice Paul’s 
character. For each quality they should include a sentence from the book that 
supports that trait. A sample entry could be:

TRAIT                                       IDENTIFYING SENTENCE                                                     

serious student                        By the time Alice was a junior, she had become a  
                                             serious student who often hung a “busy” sign on her  
                                             door and studied into the night (page 18).                           

                                                                                                                                                  

[RI 9-10.1, 2; W 9-10.2]

LANGUAGE ARTS: SPEAKING AND LISTENING, WRITING
2. When Alice was a student, she “was chosen to be Swarthmore’s Ivy Poet. 
She would have to write a poem and recite it at a special ceremony. . . . Alice 
received the news ‘with great horror and amazement’” (page 18). It is clear 
that Alice was uncomfortable with public speaking, but despite that she 
developed her talents as a speaker and used them well throughout the rest of 
her life.

Have each student write a three-minute persuasive speech advocating for 
a cause they believe in. Have students deliver their speeches. Allot time for a 
Q and A session after each speech for questions, comments, and analyses by 
fellow students.
[W 9-10.1, 4; SL 9-10.1, 2, 4, 6]

HISTORY; LANGUAGE ARTS: READING, SPEAKING AND LISTENING; 
COOPERATIVE LEARNING; CONTEMPORARY STUDIES; SOCIAL 
STUDIES: SOCIOLOGY, POLITICAL SCIENCE, WOMEN’S STUDIES

3. Have the class as a whole make a list of the various tactics and strategies 
that Alice Paul and her organizations used to get attention and persuade those 
in power to support women’s suffrage. Be sure to include hunger strikes in 
jail, parades and big events to get publicity, banners to deliver messages, and 
having well-known women represent the cause’s demands.

Divide half of your students into groups to go through Alice Paul and 
the Fight for Women’s Rights and identify specific occasions when each of 
these techniques was used. Each group should report on their findings. The 
class should discuss which tactics were most effective, whether some methods 
worked better to handle specific circumstances, and why. 



 

Then divide the other half of your students into teams to research 
contemporary protest tactics such as: 

Sit-ins
Email campaigns
Online petitions
Boycotts
Media campaigns
Lobbying

The teams should report their findings. All presentations should include 
visuals, and oral presentations should use primary source documents when 
available.
[W 9-10.2, 4, 6, 7, 8, 9; SL 9-10.1, 2, 4, 5]

LANGUAGE ARTS: WRITING, PERFORMANCE; HISTORY 
4. Have your students look at the photograph on page 100 depicting Alice 
Paul, Dora Lewis, and other members of the National Woman’s Party leaving 
their headquarters just prior to Alice and the other members being arrested for 
picketing in front of the White House.

What can your students imagine was said inside the headquarters before 
the women stepped outside? What could they have been saying to each other 
as they walked to the White House? What might they have thought and felt as 
they were being hauled away to jail?

Working in small groups, have your students recreate the events of that 
day. Based on what they have read in Alice Paul and the Fight for Women’s 
Rights, they should write and perform a one-act play. They can include as 
many marchers as they wish as long as the dialog reflects the thinking and 
sentiment of Alice Paul and the fight for suffrage and women’s rights. 
[W 9-10.3, 4; SL 9-10.1, 4, 6]

LANGUAGE ARTS: SPEAKING AND LISTENING, WRITING; 
COOPERATIVE LEARNING

5. “Paul raised the issue on March 2 at a joint convention in Washington of 
the Congressional Union and the National Woman’s Party. The delegates voted 
to continue working exclusively on woman suffrage, just as Paul hoped they 
would” (page 80).

Have a debate about one of the most controversial decisions Alice Paul 
and the National Woman’s Party made: to continue their efforts to win 
the vote for women at the national level despite the start of the Great War. 
Students should re-read carefully chapter six, especially pages ninety-five to 
one hundred, and search the Internet for articles and essays that support  
their views.



Divide your class in half with one group in favor of the women’s 
organization’s decision and the other representing the opinion that it was 
unpatriotic to distract people from focusing on the war effort. Each group 
should put together a list of ten to fifteen points supporting their views. The 
debate can be conducted in the presence of another class in your grade in the 
format of “point-counterpoint.” At the end of the debate the listeners should 
evaluate the effectiveness of the speakers.
[RI 9-10.1, 2, 5, 6, 7; SL 9-10.1, 2, 3, 4, 5, 6]

LANGUAGE ARTS: MEDIA, WRITING; TECHNOLOGY; SOCIAL 
STUDIES: POLITICAL SCIENCE, SOCIOLOGY

6. Banners were more than slogans. They actually carried messages to people 
in power and to the public. Today we use the Internet, social media, videos, 
television, and radio broadcasts to communicate ideas and points of view. 
Have each student select one of the banners quoted in the book and rework it 
into a medium using today’s technology. Each student should present her/his 
“update” and explain the campaign she/he would use to spread the word.
[W 9-10.1, 4, 6; SL 1, 2, 5]

LANGUAGE ARTS: WRITING; CRITICAL THINKING; HISTORY; SOCIAL 
STUDIES: SOCIOLOGY, ETHICS AND VALUES, WOMEN’S STUDIES

7. Your students know how to express themselves in 140 characters on Twitter, 
but can they do the same in just six words? An activity from the National 
Writing Project demands just that: the six-word memoir. 

The six-word memoir teaches critical thinking and requires students to 
choose words precisely. The format of the memoirs is flexible: the words can 
make up a sentence or simply be a group of words that together express a 
thought or idea. To get some practice, your students should write six-word 
memoirs for themselves. It could be about what they are thinking now or what 
their hopes and aspirations are. Then they will be more comfortable writing 
about Alice Paul and her compatriots in Alice Paul and the Fight for Women’s 
Rights. After reading the book, your students should write six-word memoirs 
for Alice Paul, Lucy Burns, Carrie Chapman Catt, Dora Lewis, and other 
members of the women’s suffrage movement.

The memoirs can be used as photo captions or superimposed on images 
that are reflected by the memoir.
[W 9-10.3, 4]

LANGUAGE ARTS: WRITING; SOCIAL STUDIES: SOCIOLOGY, 
POLITICAL SCIENCE; HISTORY

8. After suffrage Alice Paul focused on equal rights for women and the removal 
of all forms of discrimination. Not everyone in the women’s movement agreed 
with her. Why were some of the leaders opposed to equal rights and the 



proposed Equal Rights Amendment? Some thought the women’s movement 
should go in other directions. Have your students complete the chart below 
with the differing views of major women’s leaders about what was important 
for women. Have students read closely chapter nine and conduct Internet 
searches on each individual before completing the chart below.

DIFFERING ISSUES CONFRONTING THE WOMEN’S MOVEMENT 

AFTER SUFFRAGE

PROPONENT                                                       ISSUE                                                          

Jane Addams and Sara Bard Field

                                                                                                                                                  

Crystal Eastman

                                                                                                                                                  

Florence Kelly

                                                                                                                                                  

Alice Paul

                                                                                                                                                     

Eleanor Roosevelt

                                                                                                                                                 

[RI 9-10.1, 2; W 9-10, 1, 4, 7, 8]

Twelve suffragist picketers line up before heading to the White House.
(Photo credit: Library of Congress, Prints and Photographs Division, mnwp.160026)
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